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Introduction
Today we live in a multicultural society. Thailand is no exception. Thailand has been a
home for people of several ethnicities for a long time1. Recently the migration into Thailand of
workers from neighboring countries, namely Myanmar, Cambodia and Laos, adds to the pool of
cultural diversity. At present, data show that there are over three million migrant workers in
Thailand. Among these, approximately 300,000 of them are children. In July 2005, through the
cabinet resolution, Thai government allowed children of migrant workers as well as stateless
children to attend Thai public schools without having to pay any tuition fees. This cabinet
resolution allows all children to receive basic education for twelve years regardless of their
parents’ legal status in Thailand. It is a door-opening policy for children of migrant workers in
Thailand because receiving education is believed to be connected to social and economic
mobility (Arphattananon, 2012).
However, years after the policy took effect, many problems ensue; the low enrollment
rate of migrant children in public schools; the mismatch between school curriculum and families’
needs and circumstances; the high dropout rate of migrant children; the discrimination and
stereotype that migrant children face. The misunderstanding and hostile relationship between
Thai students and migrant students is one among the problems that ensue when migrant students
enroll in Thai schools. The hostilities occur in various forms ranging from name calling,
prejudice, bickering and fighting. The hostile relationship is a result of combined factors such as
the image of migrants portrayed by the media, the socialization process of the family as well as
the education in Thailand which was influenced by nationalism policy for a long time. The
legacy of nationalism can be seen in the contents of history textbooks that emphasizes the glory
of Thai kingdom and portraying Burmese and Cambodians as intruders and foes of Thailand
(Arphattananon, 2013). This version of textbooks was used as a material for teaching for a long
time. This is enough to develop the love of nation or nationalist sensation among Thai people. At
the same time, the Thais see “others” especially Burmese and Cambodians as eternal enemies.
Thus, when migrant students and Thai students enroll in the same schools, this nationalist
sensation plays out in the form of racism, prejudice and hostility. This research project aims to
reduce prejudice among migrant students and Thai students who enroll in Thai public schools
and develop positive attitudes among them through classroom activities. In this research project,
the researcher worked with teachers and administrators in schools to design education activities
that enable migrant students and Thai students to interact and reduce racial and ethnic tensions
and then develop positive attitudes.
In the borderless world, multicultural competence—the ability to live peacefully and
harmoniously with people from diverse cultures—is necessary and should be cultivated among
students. Education that emphasizes the acceptance and respect of cultural diversity should
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replace the education of nationalist policy that created the binary “us” and “them” notion. The
expected results of the research project are that 1) students, both migrant and Thai, develop
positive attitudes towards their peers and 2) teachers as well as administrators develop and
awareness of the needs for multicultural education.
Research Method
In this research project, the researcher selected three public primary schools in Samut
Sakorn province where a large number of migrant students enroll as the research sites. In these
three schools, the researcher worked with teachers and administrators as well as students to
create educational activities that build positive attitudes, reduce prejudice, and develop the
feeling of respect for cultural diversity. This research project used Participatory Action Research
(PAR) method because of its emphasis in the participation and action of all stakeholders to create
change.
Review of Literature
The root of prejudice
“No corner of the world is free from group scorn. Being fettered to our respective
cultures, we, [...], are bundles of prejudice.” (Allport, 1958, p.4).
Gordon Allport (1958) gave the above statement in his classic and famous book “The
nature of prejudice”. By definition of the New English Dictionary, prejudice is a feeling,
favorable or unfavorable, toward a person or thing, prior to, or not based on, actual experience.
This feeling can be both negative and positive. However, according to Allport (1958) ethnic
prejudice is mostly negative. While prejudice is a hostile attitude toward a person who belongs
to a group, simply because he belongs to that group, and is therefore presumed to have the
objectionable qualities ascribed to the group (p.8), ethnic prejudice is defined as an antipathy
based upon a faulty and inflexible generalization. It may be felt or expressed. It may be directed
toward a group or a whole or toward an individual because he is a member of that group (p. 10).
People express prejudice in different forms and degrees. Some people might keep the feeling of
dislike to themselves. The other might express the feeling in the form of institutional
discrimination such as hiring policy. Allport (1958) classifies degree of negative action as
follows:
1) Antilocution. This refers to the act of talking about their dislike feeling.
2) Avoidance. If the prejudice is more intense, people may avoid being in contact with the
disliked group. They might avoid talking to, sitting next to or living near people of
disliked group.
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3) Discrimination. This refers to the act of excluding members of the disliked group from
certain types of employment, residential areas, educational opportunities, healthcare
services, churches etc.
4) Physical attack. At this level, prejudice leads to violence.
5) Extermination. This is the most severe form that prejudice is expressed. An example of
this is the genocide of Jewish during the Second World War.
Prejudice is learned from the home influence and from schools. Allport (1958) states that
the first six years of life are important for a child to develop social attitudes.By the age of two
and a half, children are aware of racial differences. By the age of three and a half or four,
children begin to associate certain characteristics of race with some descriptions like “dirty”
“beautiful” “clean”. For example, children associate people who have dark skin color with “dirt”.
On the contrary, they may associate people with fair complexion with “cleanliness’. They may
prefer “white” because it signifies “clean”—the value that they learned early in life. The
cognitive process of prejudice begins with the selection, accentuation and interpretation. When
we encounter people outside our groups, we select evidence of certain signs. We then accentuate
these signs and interpret the evidence by generalizing it into a judgment.
Skolnick, Dulberg and Maestre (2004) state that research show that young children are
aware of racial differences within adult society. They notice difference at a very young age and
begin to make judgments that are the beginning process of prejudice. Evidence shows that by age
two, children use gender labels and color names associating these names with skin colors. By age
four or five, children begin to select their playmates based on gender and racial reasons. As they
grow up, students gradually associate differences with negatives reflecting the prejudices of the
adults around them.
Prejudice and stereotype have negative effect on those who are their targets and prevent
them from reaching their full potential. For example, racism affects the resiliency among
minority students and distorts the views of students from majority group to make fair judgment.
Teachers can help students develop positive attitudes about differences with well-planned
curricula.
Grant and Sleeter (2003) suggest that prejudice can be reduced with classroom instruction.
First, teachers must be aware of what their students say and do because sometimes students do
things without recognizing that it is prejudice. To counter prejudice and stereotype, teachers
should help students to realize that their judgment on people should be formed after a
comprehensive analysis and evaluation of data not by their belief and interpretation. Grant and
Sleeter (2003) suggest that curricular intervention can help reduce prejudice and stereotyping,
especially for young students in elementary school level. For example, teachers might use the
lesson plans that give correct information about groups to replace prejudice and stereotype. A
lesson plan that attempts to help students realize that their words and behaviors hurt the feelings
of their classmates especially those from oppressed groups is recommended. Teachers should
emphasize that each individual is unique and worth as a person not as a member of certain
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groups. Classroom activities should be designed to enable cross-group communication.
Cooperative instruction approach is one among the strategies to promote cross-group
communication. After using all these techniques, teachers should pay attention to the impact of
using such curricula on their students.
As for Skolnick, Dulberg and Maestre (2004), feeling and thinking go hands in hands.
Students have to feel, relate and think as they learn. Students need to make sense of the curricula
as they learn them. Transmitting facts about differences cannot change racism or prejudices.
Skolnick, Dulberg and Maestre (2004) suggest that in order to combat racism and prejudice,
teaching critical thinking and engaging students in vicarious experiences are necessary.
In Thailand, a study about social integration of cross-border migrant workers reveals that
cross-border migrant workers from Laos are integrated in Thai society better compared to crossborder migrant workers from other countries such as Myanmar and Cambodia (Chamratrithirong,
Punpuing, Holumyong, Chamchan, Apipornchaisakul, and Kaikaew, 2016). However, another
study about Thai public opinion toward Myanmar refugees and migrant workers by Sunpuwan
and Niyomsilpa (2014) shows that Thai people still perceive migrant workers and refugees from
Myanmar as a threat to their lives and property, especially non-registered migrant workers. This
negative view is a result of media coverage on refugees and immigrants. In the same study, Thai
people prefer refugees and migrant workers to be able to communicate in Thai language at the
same time learning their own ethnic language (Sunpuwan and Niyomsilpa, 2014). Likewise, Thai
people who live in border areas should also be able to communicate in both Thai language and
the languages of refugees and migrant workers. As such language ability will support cultural
exchange among Thais and refugees and migrant workers.
Teaching in a culturally diverse context
1. Help students to actively inquire about theexperiences of others (multiple
perspectives/empathy/perspective taking (walk in another’s shoes)
Teacher has a crucial role in helping students to see outside their own experiences. Skolnick,
Dulberg and Maestre (2004) state that teachers are the ones who can find strategies to foster
empathy, inclusion and community in the classroom. Teachers can provide opportunities for
students to challenge prejudice in themselves and others.
Skolnick, Dulberg and Maestre (2004) base their teaching models on theory of how students
learn. First, students learn from their active engagement with their physical and social world. In
history class, students should not learn only the chronology of history but they should be able to
see the through the eyes and experiences of the people who lived in the past. This will enable
students to connect to the past not as passive learners but to understand the reasons behind
certain historical events.
One strategy that they use to build empathy and understand the experiences of others is
called “perspective taking”. Perspective taking helps students to understand the lives of others
through the common experiences that students have. The authors raised an example about the life
of a refugee. Students might not know how the refugees feel but they may know what it feels like
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to be separated from family and friends. Empathy can link to the issue of fairness. This might
make them want to find solutions that will make unfair things fair. Students’ increase ability to
empathize and take perspective is then linked to cognitive, social and moral development.
In a culturally diverse classroom, students bring with them diverse history, life experiences
and learning styles. Classroom activities for culturally diverse students should strive to move
students from their own experiences to the experiences of others. Skolnick, Dulberg and Maestre
(2004) provided a model that take what students bring to schools and their life experiences into
social sciences curriculum which develop along grade level as the thinking-feeling spiral.
Thinking-Feeling Spiral Model
“Thinking-Feeling Spiral” comprises of four learning experiences, namely 1) making
personal and concrete connections to the topic, 2) inquiring and imagining about someone else’s
life, 3) investigating content resources to learn more about a group’s experience; and 4) acting
as if one is in another situations or circumstances.
At the first stage of the teaching by using this model, teachers are the ones who have to make
connection between the curriculum and students’ lives. Teachers might use concrete objects, or a
personal story and ask questions that relate the topic to students. The techniques are several. For
example, in the topic about child labor, the teacher might begin by using a photo of a child
working in a sweatshop or news about big company using child labor. The next step of inquiring
about someone else’s life, the teacher’s work is to be a catalyst to move students from what they
know and the experiences of others. In the topic about child labor, the teachers might use
artifacts such as diaries, photographs, videos to help students imagine what lives are like for
people whom they do not share the same experiences. The next step of the spiral is to investigate
the content resources and learn more about the group experience. At this stage, students gather
data, make comparisons, analyze and discuss information about the topic. The teacher can assign
this for students as a group project. For example, in the topic about child labor, students might do
a project on the hours that students have to work and the reasons that they have to work (for
students in early primary grades), or link child labor to the wider social and economic issue (for
students in upper primary grades). The last stage of the thinking-feeling spiral is for to students
to act as if they are in someone else’s situations. This can be done through role-playing or
participating or starting a social activity that is related to the topic. For example, in the topic of
child labor, students might join a local organization to educate people about child labor. They
might start a campaign of handing out leaflets to make people in the community know about the
negative effect if children are solicited to be child labor. Figure 1 summarizes the ThinkingFeeling Spiral model developed by Skolnick, Dulberg and Maestre (2004).
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Figure 1: Thinking-Feeling Spiral Model
Skolnick, Dulberg and Maestre (2004)

Teachers can provide instruction materials such as artifacts, photographs and documents
to help students gain their perspectives. Students’ perspectives can also be broadened through
writing, arts, children literature or visual tools.
2) Cooperative Learning
One strategy for teaching students who come from culturally mixed backgrounds is to use
cooperative learning approach. In cooperative learning approach, students work in small group.
It is believed that doing so will develop social and collaborative skills among students who come
from different cultural backgrounds.In a culturally diverse classroom, students who come from
poor families or minority racial and ethnic backgrounds perform less well than their classmates
who come from middle or upper-income families (Coelho, 1996). Although the reasons behind
this achievement gap are many, the competitive culture of the school and classroom is one
attribute. This competitive culture that emphasizes the achievement of individual student against
one another is believed to be culturally inappropriate for students from minority groups. That is,
some students from minority groups who come from the culture that values community goals and
family tend to lack motivation in the classroom that promote competition and individual
achievement. On the contrary, research reveals that restructuring the classrooms to provide
opportunities for students to learn from each other by working together on group tasks has
positive effect on academic achievement of all students. The reasons that cooperative learning
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approach works particularly for minority students are that 1) cooperative learning provides a
sense of inclusion into a social group and 2) activities in cooperative learning approaches that are
more dynamic and have more varieties may match with the learning styles of students from
various cultures. Coelho (1996) proposes four components of cooperative classrooms. First is the
group formation and management. Research suggests that heterogeneous grouping in terms of
level of academic achievement, language proficiency, racial and ethnic background, gender, age,
personality types and learning styles is an ideal way of group formation. Tasks assigned for the
groups should enable group members to work on common goals. Group members should be able
to contribute something to the groups, either in the forms of cultural practices or the language
used in their families or groups. Students can practice social skills while working in a group with
the help of teachers. Teachers need to set some rules or predict ahead of time in how to manage
disagreement or how should group members take turn in tasks.
3) Culturally relevant pedagogy
Culturally relevant pedagogy or culturally relevant teaching is based on the notion that
knowledge which is taught in school should be situated within the experiences of students
(Ladson-Billings, 1994). Culturally relevant pedagogy usually works for minority students as
their experiences often neglected in the curriculum crafted from the majority perspectives. As a
result, minority student often feel disengaged in the classroom. This might link to low academic
achievement. Culturally relevant pedagogy uses students’ cultural repertoire—language, cultural
practices, experiences—as a basis for curriculum formation. Example of culturally relevant
teaching is bilingual education. Banks (1994) as well as Sleet and Grant (2003) state that in
culturally diverse classrooms, students’ cultures such as communication styles, gestures, the
value of group instead of individual do not always fit with the classroom cultures. Sleeter and
Grant (2003) suggest that teachers survey students’ learning styles or learning cultures and adjust
their teaching or classroom activities to suit with the cultures of students.
In this study, the researcher incorporates the instruction approaches suggested by
Skolnick, Dulberg and Maestre (2004) and Grant and Sleeter (2003) as a guideline to develop
lesson plans and classroom activities to build positive attitudes among migrant students and Thai
students.
Result
The context: the three schools
The three schools are located in Samut Sakorn province about 35 kilometers south of
Bangkok. The schools were selected based on the number of migrant students. The three schools
have the largest number of migrant students in the province. In order to protect the privacy and
identity of informants, the researcher uses pseudonyms for the three schools.
1) School A

8

At the time when the research project was conducted, School A had 687 students (from
kindergarten to Grade 9). Thai students comprised of 57 percent of the overall student population
while migrant students are 43 percent. School A is located near the temple and the bank of Ta
Chin River. The school is open to everyone—all students are welcome to enroll in the school
regardless of their nationalities and the existence of legal documents. The migrant students in
this school are mostly from Myanmar. The school has a preparatory class for migrant children
who cannot communicate in Thai language for one year before they officially enroll in the school.
This prep class is to prepare migrant children to be acquainted with Thai cultures, school rituals
such as how to form a line, how to greet teachers and adults as well as the concept of hygiene. It
was the school policy that students learn Thai cultures, such as etiquette and dress the same way
as Thai people do 2. Children are told to not applying Thanaka, the yellowish powder, to school
as it will distinguish them from Thai students. This year will be the first year that the school has
graduates from grade 9 who are migrant students.
The school used to have Burmese language class taught by Burmese teacher that the
school hired with the school budget. Thai students and teachers study Burmese language in that
class. However, since the teacher moved back to Myanmar, there is no such class anymore.
School A teaches according to the 2008 curriculum issued by Ministry of Education. Since
students have to live in Thailand, they have to learn Thai cultures and other things like Thai
students even though some students are not Thais. However, individual teacher asked migrant
students about their cultures depending on the topics taught. For example, in Thai language class,
the teacher said that she asked Burmese students what words they use to call this and that. Thai
students sometimes asked about Burmese culture from Burmese students such as why Burmese
have to chew betel nuts or why they wear Sarong. This casual exchange of cultures occurred
outside classroom. Migrant students in School A said that mostly they did not feel the mismatch
between what school taught and their culture except when the teacher taught about Mon as the
same as Myanmar. Since Mon students did not regard themselves as Burmese, they felt a little
awkward learning about this.
The principal and teachers in School A advocated the existing policy that allows migrant
students to enroll in public school the same as Thai students. For them this will allow migrant
and Thai students to mingle and it will link to more contact and understanding. If migrant
students are put in separate schools for migrants, there will be less contact among migrants and
Thais. They will have less chance to get to know each other and the stereotype will be hardly
broken. Studying together in the same schools might help reducing stereotype toward Burmese
migrant workers and children as they participate in the school activities.
In conclusion, School A used integration policy of treating students the same and
acquainting migrant students with Thai cultures and school disciplines. At the same time,
migrant students have a chance to express their cultures either in class or during special activities
in schools.
The school principal and teachers expressed positive attitudes toward migrant students:
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According to the principal of School A, “everyone is our students whether Thai or Burmese. The
principal and teachers informed that migrant studentsare treated the same as Thai students; they
receive the same funding and benefits—the scholarship like Thai students. The school avoided
using the terms that discriminate against migrant students.Instead of using the words “migrant
students” the school used “international students” to mean “every student”in the school.
According to the principal, the reason for using the terms “international students” instead of the
much used “migrant students” is because migrant parents and students preferred this and
“migrant students” have the discriminatory tone. In this school, migrant students have a chance
to be selected as class leaders. According to teachers and the principal, Thai students and migrant
students haveamicable relationship. The principal and teachers in School A emphasize that Thai
students and migrant students have to get along well by using the metaphor of “eating rice from
the same pot”. This metaphor is used to instill in students the sense of belonging to the same
group. Teachers in the school have to visit students’ houses once a semester. This includes the
houses of migrant students. In this school, migrant parents are sometimes elected as the head of
parent-teacher communication group. Regarding the controversy in history curriculum, teachers
said that they teach according to the curriculum but always told students that it happened in the
past.
“It is like we live with the neighbors. If the neighbors build their fences in the area of our
house, we will be discontent. It is the same as the rival between Burmese and Thais in the
past.”
(Social Sciences Teacher in School A)

Students in School A said that they did not feel any antagonist during the history class.
Students said that: “Those things happened in the past. Things are different at present.” Teachers
play an important role in developing positive attitudes among students. When there is media
coverage about the misdeed of migrants,a teacher in School A asked students whether they think
their friends (migrant students) are as cruel as people in the news. The teacher elaborated that
people did harmful things because of many reasons. Some might have been treated unfairly first
and responded violently in return. Teachers in this school emphasized that the world is broad and
students may meet and be friends with people from any nationality, not only people from the
same country.
2) School B
School B is located near several factories in SamutSakon province. School B provides
education from kindergarten to grade 9. The school had 1064 students at the time of the study.
Among these, 995 of them or 93.5 percent were Thai students and the rest 6.5 percent or 69
people were migrant students. Migrant students in School B were mostly hill tribe students
whose parents moved from the northern part of Thailand to Samut Sakorn province to work in
farms and construction sites. Migrant students were accepted and received benefits such as
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school uniforms, school lunch the same as Thai students. The tuition is free. The school principal
believed that school is a safe place for migrant children. If they did not enroll in school, they
would have been wandering around and sometimes be lured into drug dealing or child labor.
Allowing migrant students to be in schools also provided them a chance to get a better job such
as office job or jobs that required semi-skill. The school called migrant students “Hill Students”
because many of the students were hill tribes who migrated from the northern part of Thailand.
The school principal said in an interview that he instilled in migrant students to love Thailand or
the place where they live. The education for migrant students was to help them obtain skills that
will become useful for them to get a job: “Of course everyone, migrant students included, want
to become policeman, nurses or soldier. But in reality, not everyone can become that. I told
migrant students that whatever occupation they have as long as it is legal, it is ok.” The
principal said that the school had activities that migrant students can express their cultures
especially in food. As Thailand became part of the ASEAN Economic Community, the Ministry
of Education urged schools to include activities and curriculum about ASEAN countries, the
school used this opportunity to have migrant students talked about their food cultures and their
customs. Most of the students in School B were hill tribes, they expressed that they think they
are both Thai and Hill tribes; when they were with Thai people they thought they were Thai but
when they went back to their hometown in the north, they were hill tribes.
Sometimes, migrant students tended to be shy in class because they thought that they
were different from their classmates. The teachers in School B said they always emphasized that
every students, Thai or migrants, had equal chance to participate in the activities such as sports
and academic contests. The school had the non-discriminatory policy. According to the teachers
and principals Thai students and migrant students got along well partly because they have been
in the same classes with Thai students since kindergarten. Migrant students blended in very well
with Thai cultures. Some of them performed very well academically. Some were president and
vice president of student council. Some were selected as representatives of school for academic
competition. School B used the 2008 curriculum of the Ministry of Education as the basis.
However, the teachers introduced cultures of other countries as well as the cultures of migrant
students especially in social sciences class. Teachers taught about the cultures of hill tribes
students as the “northern Thai” culture. Sometimes Thai students learned the words spoken in
migrant students’ cultures.
3) School C
School C differs from School A and School B because migrant students are the majority
of student population. School C had 163 students. 152 (90%) were migrant students and 11
(10%) were Thai. School C is located next to the temple. Children who ordained as young monks
studied in the school as well. The school offered classes from kindergarten to grade 6. Since the
school has a large number of migrant students, sometimes people called the school “Burmese
School.” The school was among the first schools that accepted migrant students since 2005, the
first year that the Thai government allowed migrant children to enroll in Thai public schools.
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Migrant parents knew about the school by words of mouth. That explains why the school has
large number of migrant students. According to the interviews, the school used to have more
migrant students. However, as the number of learning centers that teach in Burmese curriculum
with Burmese language were increasing, many migrant parents pulled their children out of public
schools to enroll in the learning centers. Migrant parents who enrolled their children in learning
centers thought that children who studied in learning center will make a better transition if they
return to Myanmar. As part of the activities for ASEAN community, School C planned to have
language class such as Mon class in the next semester. The principal said that Thai parents who
were well-off academically sent their children to famous schools in town. Thai students who
enrolled in School C lived near the school. However, as School C is a small school, the attention
that teachers give to each student is the advantage of those who enrolled in this school.
The school asked students to wear their traditional costumes every Tuesday. Some
students were shy to wear their dresses. The school also had the project to sustain ethnic cultural
heritage. Even though number of migrant students exceeded those of Thai students, the school
taught according to the curriculum stipulated by the Ministry of Education. The teaching about
migrant students’ cultures was not emphasized in School C as the school tried to integrate
students to Thai society.
Some staff in School C thought that there should be special school for migrant students
so that government can provide supports such as teachers or design the policy that matches with
the needs of migrant students, for example, evaluation policy that considers the contexts of the
school. Some thought that migrant students and Thai students should study in the same school
because it is they can learn from each other: “they will have good experiences toward each other.”
School C had communication problem between migrant students and Thai teachers, especially
young migrant students. The school had one volunteer Burmese who helped translating between
Thai and Burmese languages in kindergarten classes.
According to the interviews with teachers, students in School C got along well. There
was no division based on ethnicity. However, interviews with students revealed that when
students went to the boy scout/girl scout camp with other schools in Samut Sakorn province,
Thai students from other schools called students in School C “Burmese, why are you here.”
Students said that they were angry and told those Thai students that: “we were all human beings
Thai or Burmese alike. Now we ASEAN community, maybe you should try to learn about other
countries.”
The context in conclusion
From the interviews with school principals, teachers and students, the three schools
provided education based on the national curriculum. The reason behind this is that students
lived in Thailand and would live here after they graduate. Thus learning about Thai cultures
would help them integrate into Thai society. Migrant students said that they want to stay in
Thailand after graduation. Teaching about other cultures occurred mostly in social sciences class
especially in the unit about ASEAN countries. Some teachers asked migrant students about their
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cultures depending on the contents. For example, in Thai language class, the teachers asked
migrant students to share certain words in their language. Most students did not feel the
mismatch between what schools taught and their cultures. In history class when the episodes
about rivalry between Thailand and their countries were taught, students understood that those
happened in the past. Some migrant students expressed that difficulty understanding some
contents such as Thai language or certain contents such as customs in Thailand. However, mostly
they said they understood what have been taught. “We have the same religion (Buddhism)” came
up many times during the interviews to explain that there was no discrepancy between students’
cultures and what the schools taught.
The researcher found in the three schools that migrant students did not know their own
cultures very well because most of them were born and raised in Thailand. Many have never
been back to their own countries. Although many of them learned their cultures at home such as
their languages, dietary, custom, and rituals, they do not know in details about their cultures.
Many of them were able to speak but could not write in their own languages. Many of them did
not know the symbols of their tribes and countries. According to the interviews with students, the
culture that they knew best is Thai culture. They revealed that when they went back to Myanmar
during school holidays they could not communicate smoothly with their Burmese relatives. For
example, they forgot how to call something in Burmese. When asked about who they think they
were in terms of cultural identity because they learned and knew more about Thai culture than
their own cultures, students replied that: “I am Burmese who live in Thailand.” Some students
expressed dual identities like: “When I am with Thai people, I think I am Thai. But when I am
with people from my tribe I am one of them.” Although all of the migrant students that the
researcher interviewed said that they were proud of who they are: “and I have nothing to hide”,
they sometimes were shy to express their own cultures such as wearing traditional dresses in
front of their Thai friends such as students in School A and B.
In the three schools, the interviews with the principals, teachers and students revealed
that Thai students and migrant students got along well. There were some name-callings but none
of them escalated to fighting. According to the interviews, students revealed that there were
incidents of name-calling such as “You Burmese” or “Mon”. Migrant students who faced with
such name-calling expressed their distress that they would prefer their Thai friends to call them
by name not by nationalities or ethnicity. The harsh form of prejudice and stereotype among Thai
students and migrant students that the researcher found during the study were bickering. Both
Thai and migrant students recalled that sometimes Thai students told migrant students to “go
back to their home countries”. These occurred only once in a while not on everyday-basis. The
teachers revealed in the interviews that when they witnessed such incidents, they always
reminded students to put themselves in others’ shoes: “if someone said that harsh thing to you,
how would you feel?” The teachers in the three schools put a lot of effort in teaching to counter
the stereotypes: “There are good and bad people in every ethnicity. Not all Thai people are good
and not all Burmese are bad either.” This effort of teachers reflects what Allport (1958) stated
about the roles of teachers and schools to reduce racism and stereotype by giving students correct
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information. The principals and teachers in the three schools also practiced non- discriminatory
policy themselves. All of them said that they treated Thai students and migrant students the same.
The manifestation of this is that migrant students got the same benefits as Thai students. They
were selected as president of student council, president and vice president of the classes and
school representatives to participate in competition.
The next section is the synopsis of the activities and lesson plans that the researcher
collaboratively designed with teachers in the three schools. Although data from the interviews
shown that Thai students and migrant students in the three schools got along well, there was not
much occasion for knowledge-sharing between Thai and migrant students. Thus, the activities in
this research project aim at intercultural exchange between Thai and migrant students.
Education activities that build positive attitudes among Thai students and migrant students
In this research project the researcher worked with teachers in the three schools to
develop education activities that build positive attitudes among Thai students and migrant
students. Furthermore the researcher also co-developed lesson plans that took cultures of
students into concern. In this research project, the total of eleven activities was developed and
implemented during one semester in the three schools. The activities included 8 lesson plans and
3 songs. Following are the description of each activity and lesson plan. The detail of lesson plans
and activities are provided in a separate “Handbook of Activities to Build Positive Attitudes
among Students from Diverse Cultures”.
1) Three bilingual children songs: Chang (Elephant), Mod (Ant) and Rot Fai (Train)
After the interviews with teachers and principals, one of the problems that the school
staff raised regarding the education of migrant children was the communication problem. As
migrant children used their native languages at home, they sometime have difficulty
understanding Thai language. The researcher also had a chance to observe kindergarten class
(School C) and preparatory class (School A) and saw that young children could not understand
what teachers said. Thus, School A had to have preparatory class to acquaint migrant students
with Thai language as well as Thai cultures as mentioned earlier. This is common because young
children were in transition between home languages to school language. Linguists stated that
normally through socialization process or the use of language day after day it will take two years
for children to master second language provided that the children are within the acquisition-rich
environment similar to that of first language (Ovando, 1997).
In this preparatory class in School A, there were two Burmese volunteers who helped
translate what the teacher said to students. Similarly, in School C, one volunteer helped
translating from Thai language to Burmese or Mon and vice versa. These volunteers were
supported by NGOs. After observing a couple of classes, the researcher consulted with teachers
in School C about translating children songs from Thai language to Burmese in order to help
kindergarteners to make transition from first language (Burmese) to second language (Thai
language). The songs that we picked were popular songs for kindergartens. They were 1) Chang
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(Elephant), Mod (Ant) and Rot Fai (Train). Normally, teachers used these songs to teach
vocabulary and some classroom commands, such as “quickly”, “lining up” to children. Usually,
teacher sang these songs with actions to kindergarteners and asked them to sing and dance along.
After picking the songs, the researcher had the songs translated by a professional translator and
brought the songs back to the teachers. The researcher then practiced singing the translated lyrics
with the teachers. After the practice, we decided to cut certain lyrics in Burmese that were too
difficult for children to pronounce and did not fit well with the melody in the original versions.
Below are the lyrics of each song in Thai language and Burmese with English translation by the
researcher.
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ဆင္ ช้าง

3

(Elephant)
ဆင္ ဆင္ ဆင္ ဆင္ ဆင္
สิ่ง สิ่ง สิ่ง สิ่ง สิ่ง

ช้าง ช้าง ช้าง ช้าง
(Elephant Elephant Elephant Elephant)

ဆင္ကိုေတြ႔ဖူးသလား
สิ่งโก่ตว้ ยพูต่ะลา

น้คงเอยเหงนช้างหรืคเปล่า
(Have you ever seen an elephant)

ဆင္ကိုယ္လံုးႀကီးႀကီးပဲ
สิ่งโกโลงจีจีแบ

ช้างมันตัวโตไม่เบา
(The elephants are big)

နွာေခါင္းရွည္ကို နွာေမာင္းေခၚ
น่ะอาวเฉ่โก น่ะมาวข่ค

จมูกยาวจเรียกว่างวง
(Long nose called trunk)

ဆင္စြယ္က နွာေမာင္ေအာက္မွ၁
สิ่งส่วยก่ะ น่ะมาวเค้ามะ

งานัตนคยู่ใต้งวง
(Under the trunk is their tusk)

နားရြက္၊မ်က္စိလည္းရွိ အၿမွီးးရွည္၏
นาย้วย แลชิ คะมยีเฉ่ค-ิ มแยะซิ-

มีหู มีตา หางยาว
(They have ears, eyes and long tails)
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มดตัวน้คยตัวนิด
ပုရက
ြ ္ဆိတ္ကေလး ปะยุตเซ่ยกะเล(Small ants)
ပုရက
ြ ္ဆိတ္ကေလး ပုရြက္ဆိတ္ကေလး

มดตัวน้คยตัวนิด มดตัวน้คยตัวนิด
(Small ants, small ants)

ပုရက
ြ ္ဆိတ္အဆိပ္ျပင္းတယ္ အဆိပ္ရွိတယ္

มดมีฤทธิ์นา่ ดู ยู้ฮู
(Smalls ants are powerful YooHoo)

လာလာျမန္မန္လာ အလုပ္သြားၾကေနာ္ ယူးဟူ ယူးဟူ

มาเรงวจ กันหน่คย มาไวจ กันหน่คย ยู้ฮู ยู้ฮู
(Come here quickly, hurry, YooHoo, YooHoo)

ငါ အလုပ္ႀကိဳးစားတယ္ အလုပ္ႀကိဳးစားတယ္

ฉันเป็นมดขยัน ฉันเป็นมดขยัน
(I am diligent ant. I am diligent ant)

တို႔အလုပ္ႀကိဳးစား အူးဟူ အူးဟူ

มดทัตงนัตน คูฮ
้ ู คู้ฮู
(We are ants OoHoo Oohoo)

အလုပ္မ်ားလည္းမေၾကာက္ ေပ်ာ္ေပ်ာ္အလုပ္လုပ္ၾကမယ္ ယူးဟူ ယူးဟူ
งานเราไม่เอยหวั่น ทางานกันสนุก ยู้ฮู

(Never afraid to work. Enjoy working. YooHoo)
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မီးရထား มีย่ะทา
รถไฟ (Train)
ခ်စ္ခ်က္ ခ်စ္ခ်က္ မီးရထား ခ်စ္ခ်က္ ခ်စ္ခ်က္

รถไฟ ฉึกฉัก ฉึกฉัก
(The train ChukChuck)

လန္ခ်ားမဟုတ္ဘူး မီးရထားပါ ခ်စ္ခ်က္ ခ်စ္ခ်က္

รถไฟไม่ใช่รถเจ๊ก มันทาด้วยเหลงกฉึกฉัก ฉึกฉัก

(The train is not a Joker car. It’s made of steel. ChukChuck ChukChuck)

The researcher practiced the translated version of the songs with the Thai teachers. The
Burmese volunteer helped clarify some pronunciations. After that the teachers practiced the
songs with kindergarteners (K1 and K2).
Result: When the researcher came back to the school after about two weeks, the children in
kindergarten classes could sing the three songs in both Thai and Burmese versions 4. The
researcher asked the teachers, kindergarteners and the elder sisters and brothers of
kindergarteners about the benefits of having the bilingual children songs. The overall feedback
was positive. From the observation, the children enjoyed singing the songs with actions. They
could sing well in both versions. Elder sisters and elder brothers of children in kindergarten
classes said in interviews that their sisters/brothers love singing the Burmese version of the songs
at home all the time. “They sang these same songs all the time at home. I had to tell them to
change the songs” They said that their parents were surprised that the school taught Burmese
songs to children. They were satisfied at the same time because when students enrolled in Thai
schools, they sometimes forgot their own language. Thai is why some Burmese pulled their
children out of Thai public schools to study in learning centers where education was taught in
Burmese. Thus, hearing their children singing in Burmese at home satisfied Burmese parents.
For the Thai teachers, they said they learned some Burmese words such as “elephant”, “ant”,
“quick”, “train” through teaching these bilingual songs. There were few Thai students in the
kindergarten classes where the researchers implemented these bilingual songs. It was expected
that Thai students could learn Burmese through these songs too.
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2) Traditional costumes in Art class
In School B where migrant students were mostly hill tribes, the researcher discussed with
the teachers about the lesson plans. The teachers gave an observation that hill tribe students
sometimes were shy of their identity; they did not want to show who they are in front of their
Thai classmates. After a couple session of school visits and discussions with teachers, we (the
researcher and the 5th grade Art teacher) agree that in the unit about “Art and Culture” there was
a room for everyone—Thai and hill tribe students—to share their own cultures represented in Art.
hill tribe cultures in the unit about “Art and Culture”. This unit talks about the influence of
environment and culture on art. A week before the actual lesson took place, the teacher asked hill
tribes students to bring their traditional costumes to school and wear them in class. However, as
mentioned earlier, hill tribe students sometimes were shy to present or to wear their dresses to
the whole class because they did not want to be distinct from the crowd. Thus, the researcher and
the teacher adjusted the plan. Instead of having hill tribe students wearing their dress, we decided
that hill tribe students should pair with Thai students. The Thai students were the ones wearing
the dresses while hill tribe students explained to the whole class the meanings of color and
decoration on the costumes. Not only hill tribe costumes were presented in this unit, Thai
traditional costume was presented as well.
Result: Students’ reflection of the activities was positive: hill tribe students expressed
pride and joy of sharing their cultures to the class, to their Thai classmates. They, themselves
also knew more about their cultures because they had to asked their parents beforehand the
meaning of art on the costumes. This lesson plan was designed to build positive attitudes among
hill tribe students and Thai students. The researcher got the information from the interviews that
hill tribe students were mocked and ridiculed by Thai students because of their hill tribe identity.
Through this lesson, it was expected Thai students would get to know more about hill tribes.
From the observation when this unit was implemented, Thai students who were the audience
shown some interests in the dresses.
3) “The symbols of Thailand”
The unit about the symbols of Thailand is part of a social studies curriculum in 1st grade
class. The unit comprises four lesson plans, namely Thai national flag, national anthem, Thai
food and Thai language. The researcher talked with the teacher who taught this unit before
implementing the revised lesson plan. The unit was implemented in School C where migrant
students were the majority of student population (about 90%). The researcher and the teacher
decided to include students’ cultures into the content. Since the unit was based on the national
curriculum stipulated by the Ministry of Education, there were some objectives that the school
had to cover. According to the national curriculum, the objectives of this unit on the symbol of
Thailand were 1) students can tell what the symbols of Thailand are; and 2) students understand
the importance of the symbols of Thailand. In the revised lesson plans, we added another
objective of 3) students understand the symbols of their own countries/tribes and 4) students
share the symbols of their countries/tribes with classmates. Each lesson plan took one hour to
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implement. Totally we used four hours for implementing the unit. We started with Thai national
anthem, following by national flag, Thai language and Thai food. The detailed implementation of
each lesson plan can be found in the “Handbook of Activities to Build Positive Attitudes among
Students from Diverse Cultures”. In each lesson, the teacher started with the introduction of each
symbols and then proceeded to explanation of what each symbols mean and how they were
important for Thai people. At this point, we added the explanation of why the students who were
not Thais had to understand these symbols. For example, the teacher asked the students why they
had to sing Thai national anthem correctly, the students’ answer was “not to be arrested by the
police”5. The teacher explained that although many of the students were not Thais, they lived in
Thailand. In order to integrate in Thai society, they had to understand and behave the same ways
as Thai people do. For example, they had to know that when they heard the national anthem, they
had to stop and stand up.
After the explanation about symbols of Thailand, the teacher then asked students about
their cultures—anthems, flags, languages and food. The teacher then asked students to share
these symbols of their cultures to the whole class.
Result: For the four weeks that the lessons took place, the students had not only a chance
to share their cultures but to know their own cultures as well. As mentioned earlier, many
migrant children were born and raised in Thailand. Some have not been back to their home
countries. Although they spoke their languages and learned their cultures at home from their
families, the culture that they knew better was Thai culture. Thus for some lessons, the students
got help from their peers who had studied in Myanmar before moving to Thailand. The students
said in interviews about the feedback of the lessons that they were glad and excited to learn
about their flags or hear their national anthem which they have never heard before. In the 1st
grade class where the lesson plans were implemented, there was only one Thai student. When
asked whether he felt alienated when the teacher talked about Burmese, Mon and Karen’s flags,
anthems or languages, he said he did not feel alienated. On the contrary, the student learned
some short words and phrases such as greeting words in Burmese, Mon and Karen. In conclusion,
the revised lesson plans allowed for the exchanges of cultures among students.
4) “Trades in Ayutthaya Period”
This lesson was implemented in the 5th grade class in School A. The researcher consulted
with the teacher as to how to make the lessons more relevant to students’ lives. For example, in
history class, as the curriculum was formulated based on the majority culture—Thai culture,
sometimes the students did not feel connect to what is taught. The researcher and the teacher
thought about the way to make history class more relevant to the students. We selected the topic
“Trades in Ayutthaya Period” to make a revised lesson plan. In the revised lesson plan, we added
the content about foreign traders and merchandisers in Ayutthaya. With its good location near
the river, Ayutthaya was famous as a trading port where a variety of merchandises were
exchanged by traders from all around the world—China, India, Portugal, France as well as
people from neighboring such as Mon. The reason that we included this content into the existing
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curriculum was to introduce to the students that idea that Thailand has been a land where people
from many cultures co-existed. The lesson started with the teacher explaining to students the
reasons that Ayutthaya was a great trading port. The teacher then asked the students who traded
in Ayutthaya. The teachers explained that there were Indian, Mon, Burmese, Chinese and
Portuguese who traded with Ayutthaya. The teacher asked the student whether they knew the
merchandises of each trader by having students played on the board game by pairing trader with
their merchandises. The teacher then concluded by comparing Ayutthaya at that time with Samut
Sakon province and asked students who lived in Samut Sakon. The teacher further explained that
like Ayutthaya, there were many foreigners in Samut Sakon. These foreigners contributed to the
business of the province similar to foreigners in Ayutthaya.
Result: This lesson plan aimed to make students realized that the co-existence of people from
various cultures was not new. It happened long time ago. People from various cultures added to
the richness and prosperity of the area. This lesson plan tried to make connection with the
content in history class with the experiences of students. The result of implementing this lesson
plan was good. Students felt that they could connect with what was taught in history class. The
game and stimulus in class also aroused interests in students.
5) “The equality of producer and consumer”
This lesson is in the “Economics” unit in 6th grade social studies. The researcher
implemented this lesson in School A where the number of migrant children was near the number
of majority Thai students (43% migrant students and 57% Thai students). In this lesson, the
original objective was to enable students to understand the role of (goods) producer and
consumers. However, after discussing with the teacher, we agreed that in Samut Sakon province,
there were a lot of labor migrants who work in manufacturing sector. These labor migrants were
also consumers at the same time. We then added “to enable students to understand different
perspectives of producers, consumers, labors, and owner of raw materials” to the original
objective. The objective was added because it is connected to the lives of students and it will
enable Thai students who probably have never worked to understand their migrant peers some of
whom had to work to help earning money for their families.
In this lesson, the teacher started by introducing to the students the idea of producing and
consuming products or goods. The teacher used the prompt questions: Have you ever bought
anything? Have you ever worked to earn money? Have you ever sold any products?” The teacher
then proceeded to explaining of the circle/mechanism of economic system and its composition.
The teacher then divided the students into five groups of 1) producers who were responsible for
society; 2) producers who thought only about the profits; 3) owners of raw materials; 4)
consumers; 5) labors. The division of students into groups was done by having students count 1
to 5. Students who counted the same number were asked to be in the same group. The teachers
then distributed the materials such as fake produces, fake money to each group. Each group
played a role of negotiating and dealing as if they were in the real economic system. The teachers
then concluded that there were different roles and different perspectives in an economic system.
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Producers tended to want to reduce costs such as labor costs but they had to think about the
minimum wages. Labors wanted higher wages but they might not know that it would affect the
price of products that they had to consume.
Result: The students enjoyed role playing. But since this was the first time this kind of
lesson was implemented, the classroom management was not as smooth as we had planned.
Nonetheless, the students seemed to understand the feelings of those who were labors and
consumers. This is what Skolnick, Dulberg and Maestre (2004) called “empathy” in their
Thinking-Feeling Spiral Model. By having students assume the roles of others, they can feel the
pain, the difficulty of others.
6) “Geography of Thailand”
This lesson was implemented in 5th grade class in School B. As mentioned earlier,
migrant students in School B were mostly hill tribes. They were sometimes shy of their identity.
The researcher worked with the social science teacher to try to introduce to the class the lives
and experiences of hill tribe students. In this lesson, the main objective was to enable students to
understand the geography of the regions of Thailand. The teacher divided students into groups
based on their regions of origins. The teacher asked each group to examine the geographic
characters as well as the famous rivers, mountains and customs of each region two weeks before
the lesson was implemented.
The teacher started the lesson with the prompt questions of what provinces the students
came from. The teacher then asked the students whether what regions their provinces were
situated. The teacher explained the meaning of “geography” as well as geographic symbols used
in the map and globe. The teacher then asked each group to present to the class the geographic
and customs of their regions or their hometowns. One group of students who came from
northeastern regions sang a song in northeastern dialect to the class.
Result: Through the implementation of this lesson plan, the students not only learned the
geography of the regions as stated in the curriculum, they could also know where their
classmates came from. They could learn firsthand from their classmates a glimpse of lives in
other parts of Thailand. Samut Sakorn province is the place where many people migrated from
other provinces to work. For many students who came from other regions but were born in
Samut Sakorn, this lesson provided them a chance to ask their parents about the places where
they came from. In this way, students felt that their experiences were connected with what is
taught in schools.
7) “Dances and cultures”
This lesson was implemented in the 6th grade Art class in School B. In this lesson, the
teacher explained to students that dances and dances movement were influenced by cultures,
daily lives and regions. Each culture had its own distinctive dances. The teacher divided students
into groups according to their hometowns or the provinces they came from. The group them
examined the dances in their regions and presented them to the class. At first, we planned that
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each group of students should dance in front of the class, however, as some students did not
know how to perform a dance in their cultures. Thus, the teacher changed the plan to just ask
each group to report to the class what they have examined.
Result: Similar to the lesson on geography of the six regions of Thailand, in this lesson
about dances, students had a chance to share with their classmates the dances of their regions.
For students who have never seen or performed the dances themselves, this was a good chance
for them to learn about their cultures. From the observation, if this lesson is to be implemented
again, it would be better if the students perform the dances.
Conclusion
In the broader sense, the activities and lesson plans that the researcher developed with
teachers in the three schools were based on the principles of teaching for culturally diverse
students. The researcher particularly used Allport’s theory of prejudice (1958) and Skolnick,
Dulberg and Maestre’s Thinking and Feeling Spiral Model (2004), as guidelines to develop
activities and lesson plans. Moreover, the researcher also used culturally relevant pedagogy to
design the activities. As a result, all the activities and lesson plans: 1) took into concerns students’
cultural backgrounds; 2) were connected with students’ lives and experiences; 3) allowed
students to learn about their peers’ lives and; 4) provided a chance for students to learn about
their own cultures.
In the three schools where the activities and lesson plans were implemented, there was no
severe prejudice. Put in Allport’s scale (1958), the level of prejudice in these three schools would
be at the “antilocution” level or the “talking” or venting out their dislike of people of certain
groups, in this case, the migrant students. As the students mentioned in the interviews, there were
some “name-calling” at these schools. However, there was no fight or physical violence. Part of
the reasons was the principals and teachers who treated all students the same and communicate
clearly to the whole students population that everyone “eat rice from the same pot” so everyone
should get along and unite, and “there were good and bad people in every society”. Thus, the
researcher and the teachers tried to achieve in implementing the activities and lesson plans was
to make students experience the cultures of their peers or “perspective taking” as proposed by the
Thinking-Feeling Spiral Model. This happened in the lessons on traditional costumes, “symbols
of Thailand”, “geography of Thailand” and “Dances and cultures” and “the equality of producer
and consumer”. By doing so, the research and the teachers expected that students would know
more about their friends and feel empathy for them. Although it was premature to conclude that
the lesson plans that we implemented could reduce prejudice, the feedbacks from Thai students
and migrant students as well as the teachers were positive.
“Mostly we emphasized Thai culture, so I think it was good that we taught about other
cultures, introducing students to know about the cultures of their friends from other ethnicities”
(1st grade social science teacher, School C)
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In addition to intercultural learning between students of diverse cultures, the activities
and lesson plans enabled students to know more about their own cultures especially migrant
students who were born and raised in Thailand. The lessons on traditional costumes, the lessons
on “Dances and Cultures”, “Geography of Thailand”, “Symbols of Thailand” all provided
migrant students a chance to examine their own cultures by either asking their parents or
searching the documents and the internet. These lessons as well as the bilingual children songs
were also considered as culturally responsive pedagogy as they took into concerns students’
experiences and cultures. Parents were also satisfied that the schools valued their cultures.
Although we did not know exactly how much the activities and lesson plans implemented
in this research project could contribute in reducing prejudice among students, the overall
feedback from all stakeholders were positive. The researcher urged the schools to continue using
the lesson plans. The researcher will also distribute the “Handbook for Activities to Build
Positive Attitudes among Students from Diverse Cultures” which is the output of this research
project to other schools. By doing so, it is hoped that more positive effect would ensue.

Notes
1. There are over seventy ethnicities in Thailand.
2. Burmese style of dressing includes sarong or the garment wear as blouses and the
applying of Thanaka. Thanaka is the yellowish cosmetic paste made from bark. Thanaka
is applied to the face of both Burmese adult and children. People sometimes recognize
the Burmese Thanaka on their face.
3. The Burmese font is required. The songs were translated by Mr. Sittiporn Netniyom, a
researcher at the Research Institute for Languages and Cultures of Asia, who is a
Burmese Expert.
4. The videos of children singing the songs are included in the “Handbook of Activities
to Build Positive Attitudes among Students from Diverse Cultures”.
5. This is a wry joke because Thai policemen distinguish Thai from migrants by asking
them to sing Thai national anthem. Anyone who sings with accents is suspected to be
migrants.
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Appendix
“Enemies” Become Friends: Designing education activities that build understanding and positive
attitudes among migrant students and Thai students
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“The Equality of Producers and Consumers”
6th grade social studies class, School A
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“Traditional Costumes”
5 Grade Art Class, School B
th
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“Dances and cultures”
5 Grade Class, School B
th
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“Symbols of Thailand”
1st Grade Class, School C
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“Geography of Thailand”
5th Grade Class, School B
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Bilingual Songs
Kindergarten classes, School C
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